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Preface 

 

This report was commissioned by the Culture Department of the City of Amsterdam in 

collaboration with the Amsterdam Cultural Institutes (ACI) association in February 2016. 

Paul Collard visited Amsterdam in February and March, where meetings took place with 

elected politicians, representatives of cultural institutions, city officials, artists, teachers, 

children and young people. The report was formally submitted on April 15 2016. 

I am very grateful to all who participated so openly and freely in the discussions, and for the 

constructive, intelligent and imaginative manner in which the deliberations took place. 

I am particularly grateful to the Culture Department and members of ACI, who worked so 

fast and efficiently to pull together a range of meetings with representatives of the many 

different stakeholders involved in cultural education.  

Paul Collard 

Chief Executive, Creativity, Culture and Education (CCE) 
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1. Introduction 

There are many motives for the promotion of cultural education. Sharing a common cultural 

heritage is a way of building cohesive societies. Understanding cultural history allows us to 

build on the achievements of the past. Acquiring the technical skills required to play a 

musical instrument to a high standard or to draw with accuracy and precision are essential if 

young people are to grow up with the ability to replicate or exceed the artistic achievements 

of previous generations. Participation in the arts allows us to explore the social and 

emotional dynamics of human interaction, while discovering the arts hones our critical 

understanding. Most of all, early engagement with the arts is more likely to result in long 

term engagement, opening for children and young people a world of fascination, delight and 

stimulation. All of these aspects of cultural education are of great value and importance in 

the preparation of young people for adult life. 

But in creating these opportunities for children and young people, it is essential that the 

focus is on them, and not on us. Cultural education programmes must focus on the creation 

of rich and inspiring experiences which stimulate the curiosity of children and young people, 

their imaginations, their discipline, their resilience and their ability to collaborate. It is these 

attitudes and behaviours which provide the inner motivation that will ensure a lifelong 

engagement with culture and the arts. Approaches to cultural education that do not prepare 

them by opening their minds to the possibilities that culture provides, which determine too 

strictly the routes to cultural engagement that they must follow, that fail to respond to their 

questions, interests and priorities will leave no lasting legacy. Learning to engage with 

culture and the arts is a journey of self-discovery, where you discover who you are and 

come to understand your own emotions and attitudes, where you learn to express the full 

complexity of your own identity, where you are stimulated to learn more and understand 

better the world around you.   

This focus on the personal development of pupils has also been explored in the recent 

report in Holland by a commission led by Paul Schnabel entitled Ons Onderwijs 2032 (Our 

Education 2032). In this report, the commission argues that education in the Netherlands 

has three main objectives: personal development, knowledge acquisition and societal 

development. In current practice, the Commission found that personal development was 

given less priority than the other two objectives, though all three are equally important, and 

urges a major re-alignment of education strategy so that personal development is given 

equal weight. To achieve this, the Commission proposes that culture education should play 

a significant role. Through the arts, students gain insight into their own culture and how this 

is expressed through language and the arts. Students encounter artistic forms such as 

literature, music, cultural heritage, theatre and visual arts and they learn to reflect upon 

these and to contribute to them (using their own imagination). They also learn about 

cultural expressions in other countries and they are introduced to religion from a cultural 

perspective.  
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Ons Onderwijs 2032 is likely to set the agenda for Dutch education for the next decade and 

beyond and it recognises the importance of a cultural education focussed on programmes of 

personal development, which inspire, develop and motivate children and young people. It 

therefore  seems that the moment has now come for the cultural sector in Amsterdam to 

aligns itself more closely with the main drivers of education so that rather than being seen 

to offer a ‘desirable extra’ in education it places itself in the centre of educational discourse. 

This is the approach which this report will pursue. 

 

2. The Brief and the schedule 

On 25 November 2015 the City of Amsterdam set down its general principles for arts and 

culture for the period 2017-2020 (Hoofdlijnen Kunst en Cultuur 2017-2020). Cultural 

education is a key policy area within the plans, and – in line with the policy launched at an 

earlier stage – the municipality intends to give the schools even greater control.  

The municipality has voiced the following ambitions for 2017-2020 in terms of cultural 

education: 

- continued reinforcement of the collaborations between cultural players and schools; 

- improving the alignment between supply and demand; 

- broadening the Standard Package for art and cultural education; 

- improving the cohesion between cultural education programmes in primary schools and 

those in secondary schools, and between activities organised within schools and those 

taking place outside school. 

In order to realise these ambitions the city council has set up a cultural education cluster as 

part of its arts and cultural policy, which includes service providers in cultural education 

(such as Mocca, Voucherbeheer, Muziekschool Amsterdam, the Leerorkest, and 

Muziekcentrum Zuidoost).  

Also in Hoofdlijnen Kunst- en Cultuur 2017-2020, the City announced that it would 

commission additional research into cultural education. The conclusions of the research will 

be considered in the debate on cultural education which the Alderman has promised will be 

held within the youth and culture committee, the Commissie Jeugd en Cultuur and which 

will take place on 12 May 2016. CCE were commissioned to undertake this research.  

In broad terms, CCE was asked to explore how Amsterdam could optimise the alignment 

between the supply of cultural education opportunities by cultural institutions and 

individual artists on the one hand and the demand of schools on the other. Three topics 

were identified for detailed investigation:  
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· How to mediate between the broad and interdisciplinary supply of cultural 

education opportunities by the cultural institutions and the needs of schools.  

· The current role played by Mocca, as well as the possible role of institutions such as 

SEP and the PIT. 

· The role of the ‘cultural education cluster’ as well as the role of other institutions 

who have been asked to apply directly to the Amsterdam Fund for the Arts, AFK.  

 

CCE was asked to consult directly with a limited number of institutions namely: 

 

- ACI (Amsterdams Overleg van Cultural Institutions) 

- Mocca 

- SEP 

- Cultuur en Ondernemen (Voucherbeheer) 

- De PIT 

- De Rode Loper 

- Kwaliteitsraad for the Basispakket 

- The director and cultural education secretary of the AFK 

- The Arts Council of Amsterdam (AKR) 

 

A number of round tables were organised with art form specific groupings of cultural 

institutions and operators, including those for music, theatre and dance, film and the 

moving image, cultural heritage and visual arts, literature and poetry, and with school 

directors, cultural coordinators and teachers.  

 

An extensive range of discussions were also organised with children and young people. This 

included young people involved in cultural activities out of school, organised by institutions  

such as at the Waag, the PIT and the Bijlmer Parktheater, as well as in activities from the 

earliest years of primary school to the end of secondary schools. 

 

The questions explored were: 

 

· How can Amsterdam improve the set-up of active mediation between schools 

and cultural institutions, aimed at developing dialogue-driven programmes? 

· What is needed from schools and cultural institutions/artists to achieve this? 

· How can we match the broad supply offered by cultural institutions with the 

schools’ demand? Which functions need to be filled? Service point, helpdesk, 

independent advice, development function? How to share best practices? 

· What would be advisable forms of organisation that could serve primary, special 

needs and secondary education? 

· What would be advisable forms of organisation that could serve individual artists 

as well as cultural institutions?  
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· What role should Mocca play in all of this?  

· How can we judge the quality of cultural education programmes - both on the 

supply side and the side of the schools? 

 

Meetings, discussions and roundtables took place intensively from the 15 to 19 February 

and from 22 March to 1 April. The final report by Paul Collard was submitted on 15 April. 

 

 

3. General 

 

Amsterdam is a world leader in its commitment to and support for cultural education. The 

opportunities that are available for children and young people to encounter, engage with 

and participate in cultural activity are extraordinary. Given that this has been the case for 

many years, the experience and sophistication of the cultural institutions and artists in 

creating and delivering such opportunities is considerable. As a result, much of this 

provision is of a very high standard, and compares very favourably with that found 

elsewhere. Amsterdam should be proud of what has been achieved. 

 

Issues have however arisen in how the system works which is why the City has decided to 

commission some additional research. Both cultural institutions and schools have pointed to 

a surplus in the supply of cultural education opportunities. This is partly the result of the 

tendency to layer new initiatives on top of all the existing opportunities. While is some 

cases, programmes are discontinued, in general they all continue in parallel, adding each 

year to the wealth on offer.  

 

The consequence, however, is an increasing complexity. There is so much to understand, 

that it takes a huge amount of time to discover what is on offer. In addition, this complexity 

makes transparency very hard, and increasingly labyrinthine structures make it difficult for 

schools, children and young people to know what the opportunities are, let alone access 

them.  

 

As a consequence, it has been an over-riding concern of this report to ensure that its 

recommendations will lead to a simplification of the structures, greater consistency, and 

fewer programmes and special projects. It is done so in the belief that this will improve 

access to cultural education opportunities for all children and young people in Amsterdam, 

and a focus on those programmes which offer the highest quality. 

 

 

 

 

 



7 

 

4. Cultural Institutions, the Voucher Scheme and Mocca 

 

Explicit in the brief for this research and the initial conversations with stakeholders, was the 

belief that the current system for matching the supply of cultural education products from 

the cultural sector to the needs of schools was not working as effectively as it could. The 

cultural institutions argued: 

- That the brokering system managed by Mocca meant that the cultural 

institutions were unable to reach schools in order to get them to take up the 

opportunities for children and young people that they were offering. 

 

- That, as a result, cultural institutions were not able to access the numbers of 

children and young people they required. 

 

- That this was causing financial difficulties because schools were spending their 

voucher
1
 money elsewhere, in particular on locally based, individual artists. 

With the help of the Culture Department of the City and Cultuur en Ondernemen, figures for 

voucher spend and attendances over the last few years were collated.  Chart 1 shows the 

total amount of money spent through the voucher scheme on cultural institutions, 

individual artists and schools over the last few years. 

  

                                                           
1
 Schools in Amsterdam are given an allowance of € 20 per pupil to spend on cultural education activities. This 

is managed via a system of vouchers redeemable through a website managed by Cultuur en Ondernemen.  

Schools are free to spend this money as they wish, and are not constrained by having to ensure that every 

child benefits. The € 20 per pupil is to ascertain the level of subsidy each school receives. 
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Chart 1 

 

As is clear from Chart 1 above, the amount of voucher money spent on cultural institutions 

has risen a little, while that spent on artists has hardly changed. The amount spent on artists 

is a small fraction of the amount spent on the cultural institutions. This would suggest that 

there was little change in distribution of vouchers spend between cultural institutions and 

individual artists. 

Chart 2 below shows the 16 cultural institutions which receive the greatest benefit from the 

voucher system. These institutions receive between them over 70% of the voucher money 

spent on cultural institutions. In Appendix 1, the complete list of the amount that each 

cultural institution has received in each of the last three years is shown. This would seem to 

indicate that there have been few changes in the amount that each institution receives. It 

should be noted that these figures do not include the money paid for the purchase of 

tickets. This is in addition to the sums shown, and again benefits primarily the 16 major 

cultural institutions. 
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Chart 2 

 

 

Chart 3 below shows the combined totals of schools and children reached with cultural 

education activities by theatre venues and organisations, over the last two years
2
. The 

figures are only for the last two years, because the method of counting changed, partly as a 

result of the start of the new Art Plan for 2013-2016, which makes it difficult to compare 

previous years.         

  

                                                           
2
  Chart 3 summarises the figures for attendances by children and young people submitted by the following 

venues: Stichting ITs Festival Amsterdam, Jeugdtheater de Krakeling, Likeminds, Mmaatschappij discordia, 

Amsterdams Marionetten Theater, Stichting Mugmetdegoudentand, Nachtgasten, Nederlands Theater 

Festival, Nieuw West, Orkater, Over het IJ Festival, Pels, Theater Bellevue, Theater RAST, Theaterzaken 

Amsterdam, Toneelgroep Amsterdam, De Toneelmakerij, Ulrike Quade Company, Urban Myth, Vondelpark 

Openluchttheater (VOLT), Stadsschouwburg Amsterdam, Paradiso Melkweg Productiehuis, BosTheater, Zina, 

Sstichting afrovibes, Caspar Rapak, De Kleine Komedie, De Nieuw Amsterdam (DNA), Dood Paard, Edit Kaldor, 

Frascati, Theatergroep Golden Palace. 
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 Chart 3 

 

As is clear, the numbers of schools reached and pupils participating over the period has 

increased significantly. 

Chart 4 below shows the combined totals for the number of schools reached and pupils 

participating at music venues in Amsterdam over the last two years
3
. The figures do not 

include the numbers of pupils reached by the Amsterdam Music School, Aslan or Leerorkest 

who have been responsible for the introduction of the Basispakket over the same period. 

The figures in chart 4 show a decline in overall attendance at music venues by pupils. 

However, since the period covers the introduction of the Basispakket, the decline is easily 

explained. Since the vast majority of schools in Amsterdam are now providing 13 hours a 

year of music tuition in schools, this will inevitably have had an impact on attendances away 

from school. This has particularly impacted the Concertgebouw, where schools previously in 

the coaching programme were required to include an attendance at the venue. This was not 

compulsory after the introduction of the Basispakket. What is certain is that the number of 

pupils overall participating in music activities has increased considerably. However, with 

school directors able to allocate only a limited amount of time to music in the curriculum, it 

is not surprising that attendances at music venues will have declined, when this is not being 

offered as a matter of course within the music ‘learning line’ in schools. 

             

                                                           
3
 Chart 3 summarises the figures for attendances by children and young people submitted by the following 

venues: Bimhuis, Het Concertgebouw NV, Koninklijk Concertgebouworkest, Melkweg, Muziekgebouw aan 't IJ, 

Paradiso, Amsterdam Roots Festival, Amsterdam Sinfonietta, Amsterdamse Cello Biënnale, Asko|Schönberg, 

Calefax rietkwintet, Cappella Amsterdam, De Diamantfabriek, Grachtenfestival Amsterdam, GRAP, Ives 

Ensemble, Stichting Kulsan, Leo Smit Stichting, Marmoucha, MaxTak, Nederlands Blazers Ensemble (NBE), 

Stichting Nieuw Ensemble, Stichting Noorderkerkconcerten, Oorkaan, Stichting Pera, Ricciotti ensemble, 

Stichting Samponé Music Productions, Sonic Acts, Stichting Brokken, Tafel van Vijf. 
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Chart 4 

 

 

Chart 5 below shows the combined totals for the number of schools reached and pupils 

participating at museums in Amsterdam over the last two years
4
. 

Chart 5 

 

The figures show that there has been a decline in the number of pupils participating in 

cultural education activities over the period. However, the figures do not include those of 

                                                           
4
 Chart 5 summarises the figures for attendance by children and young people provided by the following 

institutions: Amsterdam Museum, Bijbels Museum, Museum Ons' Lieve Heer op Solder, Stedelijk Museum 

Amsterdam, De Nieuwe Kerk, Harry Mulisch Huis, Museum Het Rembrandthuis, Imagine IC, Verzetmuseum 

Amsterdam, Museum Het Schip. 
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the Rijks Museum, which reopened after a 10 year refurbishment, as the Rijks museum is 

not funded by the City of Amsterdam. The reduction in the number of pupils participating in 

cultural education activities in Museums and Heritage in Amsterdam can therefore be 

explained if only 1% of those attending the Rijks Museum were pupils from Amsterdam. It is 

known that the Golden Age exhibition has, in particular, been a major draw for schools and 

it is interesting to note that the biggest decline in attendances at museums has in fact been 

at the Amsterdam Museum, the museum most likely to suffer from a switch of allegiance by 

schools. The decline can also be attributed to the ending of support for free visits for group 

7 & 8 children to Rijks Museum, Amsterdam Museum, Van Gogh Museum, Tropenmuseum 

and Stedelijk Museum (`Overgangsregeling Kunstkijkuren`). The transition period for the 

elimination of this programme ran from 1 Jan 2013 - June 2014. 

Overall, therefore, it seems that more pupils and schools than ever before are participating 

in cultural education activities, through a growing and rich offer from the cultural 

institutions in Amsterdam but changes in the funding and operational environment is 

affecting the way in which children and young people are participating. In particular, it 

should be noted that over the last three years: 

· Rijksmuseum and the Stedelijk Museum have reopened after lengthy closures, 

attracting large numbers of pupils and schools including schools from 

Amsterdam. 

· The Basispakket for music has been introduced and is being delivered in over 

90% of primary schools in Amsterdam. 

· The OBA library pass continues to be promoted and now reaches 60% of pupils in 

Amsterdam.  

· The 44 Major museums are offering over 500 programmes aimed at schools. 

· The cluster of theatre organisations aimed at schools has developed a plan to 

increase attendances from the current level of around 20,000 pupils per year to 

30,000 pupils per year. 

· The film and moving image group have formed a cluster to promote 

opportunities for cultural participation in film and digital media, and are planning 

to significantly increase their reach of schools and pupils.   

· A poetry and literature cluster has been formed to increase the levels of 

participation by pupils and schools.  

These are only a few of the initiatives that have been introduced or are being planned. 

However, there are only 106,000 pupils in schools in Amsterdam, 61,000 in primary schools 

at which the majority of the cultural opportunities are targeted.  The ambition of almost 

every major institution or cultural sector is to reach every one of them. They are 

disappointed when they lose audiences to a rival cultural institution and frustrated when 

the rate of growth in participation they have set for themselves is not reached. But in reality 

there are probably not enough pupils in schools, or hours in the school day, to allow all the 
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cultural institutions to achieve their targets in cultural education. This leads to the 

perception that schools are not being responsive and the belief that the system is not 

working. In fact, more pupils than ever before are participating in cultural education 

activities and this is in spite of the fact that the market is flooded. It is hard to see how the 

fact that the market is over-supplied can be fault of Mocca. Mocca’s ‘account managers’, 

whose responsibility is to work with schools to develop their cultural education strategies, 

could never do justice to all the products on offer. There are simply too many.  

The City has wisely already withdrawn the condition that all cultural institutions in receipt of 

funding must offer cultural education opportunities. It is hoped that this will reduce the 

amount of cultural education opportunities on offer. However, with so much over supply it 

is clear that the system of supply and demand is not working as efficiently as it should.  

The statistics that have been compiled to produce this report are useful, but they are 

limitations in what they can reveal. For instance, there remains a proportion of the voucher 

money where the destination of the money is unclear. This is not to suggest that it has not 

reached its intended destination, but that the coding of expenditure could be more precise. 

In addition, changes to the way in which schools and pupils are counted, mean that 

comparable attendance figures only go back three years.  

A lot of figures are collated and published in Amsterdam by the City and Mocca, like the 

attendances in ‘Kunst en Cultuur in Cijfers 2014’. However, the statistics above have not 

been previously published. However, the knowledge they contain would have been helpful 

to the recent debate that has been taking place in Amsterdam about the effectiveness of 

the current system of matching cultural institutions to schools. Indeed, it could be argued 

that the current unease may have been avoided if more of the facts had been published. 

Overall there needs to be greater transparency about what is happening and therefore it is 

important that all the information should be publically available. This should include the 

annual publication of the value each cultural institutions has derived from the vouchers, the 

number of pupil and school visits that have been supported by the bus programme, the 

attendances at all the cultural institutions. The cultural strategies of each school should also 

be available on every school’s website with links from the Mocca website. This would allow 

cultural institutions and artists to examine the priorities of individual schools. Far from 

increasing the number of contacts that cultural institutions and artists make with schools, a 

clearer understanding of each individual school’s needs will surely reduce the flood of 

leaflets, emails and telephone schools currently receive. 

In the meantime, Mocca’s ‘account managers’ continue to play an important role. They 

present a significant challenge to schools, encouraging them to broaden their horizons, seek 

out alternative providers and improve the quality of their offer. Account managers also 

make suggestions to schools about the providers they could contact and continue to 

encourage schools to raise the ambition of their cultural strategies and the aspirations of 

their pupils. For this reason they have a vital role to play telling schools how they should 
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develop their strategies and how they should implement their plans. This needs to be done 

tactfully, and it must recognise where each school and groups of pupils is starting from. But 

the role is only of value if the account managers provide real challenge. Evidence from 

schools, who are participants in this discussion, suggests that this is the case. However, for 

many of those who do not participate directly in these discussions, there remains a lack of 

understanding of the work of the account manager. Greater transparency and clarity about 

what they are achieving and how they are operating is required. Mocca also needs to review 

its communication strategies. While there is no doubt that efforts to communicate do take 

place, the messages are frequently not getting through. 

More importantly, the work of the account managers is also going into a new phase. As they 

seek to deepen the role of cultural education in school development plans, they need to be 

able to engage more directly in theories of learning and alternative pedagogies. In short 

they need to shift from a focus on the ’culture’ in cultural education, to education itself. This 

is not to argue that the cultural offer should become more instrumentalised, but that the 

fundamental role of culture in learning needs to be reinforced. In doing this, they also need 

to be able to work alongside teachers travelling with them in exploring the appropriate 

learning strategies and pedagogies to deploy in the classroom. It has been a complaint of 

schools that the cultural institutions and artists they work with sometimes do not 

understand enough about education. This may well be true. But it is also true that 

sometimes teachers themselves do not have enough understanding of learning to respond 

to the ideas and programmes that the cultural sector is offering. For this reason, a strong 

programme of professional development for teachers and cultural workers needs to be 

developed where the pedagogies that the cultural sector brings into the classroom can be 

analysed and understood. The work of Professor Pat Thomson and colleagues from 

Nottingham University in their publication Signature Pedagogies
5
 could help frame this 

training. This would also help aligning the offer to the 2032 agenda. 

Finally, there needs to be additional opportunities for cultural institutions and schools to 

come together to explore each other’s needs and offers. This however needs to be managed 

in a way which does not place an impossible burden on both the schools and the cultural 

institutions. There are approximately 325 schools in Amsterdam, and around 140 cultural 

institutions affiliated with the ACI. It is therefore recommended that every cultural 

institution, committed to cultural education for children and young people, is invited to 

build a special relationship with at least one school. The responsibility would not be 

onerous. There should be an agreement to meet regularly (perhaps once a month) to visit 

each other’s premises, to talk to the pupils and to explore how each operates and what they 

have to offer. If ideas for projects emerge, that would be a bonus, but not a requirement. It 

is believed that such a mechanism would allow cultural institutions the opportunity to 

develop a deeper understanding of the needs of schools, to develop their capacities to talk 

                                                           
5
 Thomson, P., Hall, C., Jones, K. and Sefton-Green, J. (2012). The Signature Pedagogies Project: Final Report. 

Newcastle: CCE  http://www.creativitycultureeducation.org/the-signature-pedagogies-project 
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each other’s languages, and for schools to be able to think more broadly about how they 

might incorporate more adventurous creative and cultural learning in their daily activities. 

Mocca should be responsible for making the match between the individual schools and 

cultural institution. 

 

Recommendations: 

To address the issues that have arisen during this commission, the following 

recommendations are made: 

· Cultural institutions must show more restraint in the development of cultural 

education opportunities for pupils in Amsterdam. For the current flexible and non-

directive system to work properly those participating in the ‘market’ need to self-

regulate. In a true market, people failing to find takers for their products would go out 

of business. Nobody wants to make cultural institutions in Amsterdam to go out of 

business. However, this means that they themselves must find ways of regulating the 

flow. The development of art-form specific clusters designed to enable more co-

operative working is a good start. But the restraint must also work effectively across 

art-forms and cultural sectors.  

 

· To help the cultural sector focus more effectively on the type of cultural education 

opportunities it develops the City should articulate its own priorities more clearly. The 

‘Hoofdlijnen Kunst en Cultuur 2017 – 2020’ paints a bold and exciting picture. 

However, almost every form of cultural encounter in welcomed, and given equal value 

and the intention appears to be to provide as wide a range of encounters for children 

and young people as possible. In fact, as Ons Onderwijs 2032 argues more generally, 

‘less but deeper’ may in fact have the greater impact, particularly on their personal 

development which is a focus of both documents.  Therefore it is recommended that 

the priority for the cultural sector could be to develop programmes which focus on the 

personal development of pupils, which reach deeply inside them to inspire, develop 

and motivate children. The programmes should respond to their interests, needs and 

aspirations, while showing clear leadership in challenging young people and 

broadening their horizons. This would align their work with the ambitions of Ons 

Onderwijs 2032. Rather than presenting schools with opportunities that meet the 

objectives of the cultural institutions themselves, the approach of cultural institutions 

should be one of exploring how they can help schools and pupils meet the objectives 

of Ons Onderwijs 2032. 

 

· The statistics relating to the use of voucher money, attendance at venues and the use 

of the bus programme should be published annually to introduce more transparency 
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into the current system. In addition, the cultural strategies of each school should be 

published on their websites, with a link to them from Mocca’s website. 

 

· Improvements should be made to the collection and coding of statistics so that a 

comprehensive but clear picture can be made available to all stakeholders. 

 

· Every cultural institution, committed to cultural education for children and young 

people, should be invited to form a special but deep relationship with at least a single 

school. Mocca should administer this scheme. 

 

· A programme of professional development should be established which would allow 

teachers and cultural workers to explore together how cultural based pedagogies can 

be most effectively deployed in classrooms in Amsterdam. It is important that the 

Education department takes the lead in the implementation of this strand. 

 

· Mocca needs to improve the impact of its communication about its role and function. 

The annual provision of some of the statistics included in this report and the 

publishing by schools of their cultural strategies will help.  

 

· To improve access to cultural education for teenagers, more emphasis should be 

placed on exploring partnerships with non-school settings. As children become 

teenagers, they are less inclined to spend their time at schools, even if it is after school 

hours. The Amsterdam Library, OBA, has a good network of neighbourhood venues, 

many of which could be used in partnership with cultural institutions and artists to 

improve the after-school offer to young people. 

 

 

5. The Music Cluster, the Basispakket and Mocca 

 

The Basispakket was introduced in 2013. To support its rapid implementation and to 

encourage schools to focus on music education in the first place, a number of measures 

were put in place. Music teachers were offered to schools at no cost, and the funds to 

support this were distributed between the Amsterdam Music School, Aslan and the 

Leerorkest. Mocca recruited an additional group of ‘experts’ whose role was to work in 

parallel with the account managers to provide expert advice to schools, enabling them to 

develop their own vision for music education and to access appropriate providers. Schools’ 

take up of music education was rapid, and by 2016 222 schools were offering 13 hours per 

year of music education to pupils. All should be congratulated at the speed with which the 

offer was adopted. 
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However, there are issues that have emerged since the project was launched and this 

review provides the opportunity to reconsider how the Basispakket operates. The issues are 

as follows: 

 

· The fact that there is such a strong focus on music has now begun to distort 

provision. Not all schools require free support for music, because they were 

providing it already while other schools have different priorities. Now that schools 

have begun to appreciate, through the introduction of the Basispakket, the benefit 

of including music education in their curriculum, there are other areas of cultural 

education that need to be promoted. This was already recognised by the City, in that 

schools were required to develop a second ‘learning line’. Until recently there was 

no funding to support the second ‘learning line’. However, in 2015 extra funding was 

made available to schools by the Education department of € 12 per pupil (which 

schools must match with an equal amount). This can be used for any art discipline. 

Since 2016, the rules have been tightened to ensure that this is only used to provide 

additional teaching capacity. While this can be provided by extending the hours of 

existing staff, or hiring new art teachers, it is possible for individual artists or cultural 

educators to be paid for with this money. The Education Department is to be 

congratulated for introducing this additional support, but the fact that it is a 

separate fund, with separate rules, could work against the development by schools 

of a comprehensive cultural offer. While it is understood that currently the €12 is 

given to the School Boards for distribution to schools, it might be more helpful if 

schools could think in terms of having €32 per pupil ( €20 voucher + €12 from 

Education Department) to spend on cultural education across a range of art forms, 

and to work with Mocca to ensure that schools develop one comprehensive strategy 

to meet it all its cultural education objectives. 

 

· The distribution of the funding available for the music element of the Basispakket to 

just three institutions has caused a number of problems.  

o Firstly, the funding available to Aslan and Leerorkest allowed them to 

continue to provide services to the schools with whom they were already 

working, but only allowed a small growth. As a result, schools wishing to 

access free support through the Basispakket had only one choice, which was 

to go to the Amsterdam Music School. It is understood that 10 schools were 

allowed to use another existing provider, and the Amsterdam Music School 

arranged the funding for this, but a wide range of alternative music providers 

were effectively excluded from the scheme, unless schools were willing to 

pay extra for their services. The current system therefore, narrows the choice 

of most schools to just one provider is restrictive and not in keeping wither 

with school choice, or ensuring that the widest possible range of providers 

have access to schools.  
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o Secondly, while it is understood that the scheme is extensive and there has 

been no comprehensive evaluation of the programme, it is of concern that 

the three organisations that have published reviews of the scheme are critical 

of the quality of the teaching provided. In particular, the Arts Council of 

Amsterdam, the Kwaliteitsraad and the Maurice Amado Foundation have all 

looked at the music provision within the Basispakket and all of them have 

identified that the lack of transference between the music teacher and the 

group teacher has been a problem, despite being a condition. It is understood 

of course that none of these evaluations had surveyed a sufficient number of 

schools for their findings to be statistically significant, but it is of concern that 

all three should have come to the similar conclusions. To ensure that the 

current system is working as intended, the City should act on the concerns of 

those who have looked at the system, and their recommendations, or 

commission a wider evaluation which shows these concerns to be 

unfounded. 

 

o Thirdly, it has always been the ambition of the music element of the 

Basispakket, that the music lessons should be connected to music 

organizations who offer visits to a live performance. The system of offering 

direct grants to three music institutions to support the Basispakket means 

that they had the responsibility to make this happen, and it is not clear that 

in all cases this had been understood by them. In any case, it is clear that it 

has not been happening. In future, any institution participating in the 

provision of services through the Basispakket must make this happen 

 

o Fourthly, the debate which has taken place in recent months about the 

matching of cultural institutions to schools has suggested that cultural 

institutions were finding it difficult to reach the number of schools and 

children they wanted. It is clear that this did not apply to the Amsterdam 

Music School. As it was effectively the only choice for the majority of schools, 

there has been no shortage of schools wanting to work with them, and 

indeed there is a concern that they have been overwhelmed by the demand.   

 

· While the role of the experts at Mocca at getting the Basispakket launched is 

understood, and their role in getting so many schools to sign up so quickly is 

appreciated, it is clear that their role is now changing. In discussions, they 

themselves expressed the view that their most important role now was to work with 

schools to embed cultural education deeply in the schools general teaching practice. 

This would support their work in ensuring the schools’ cultural education strategies 

are closely aligned with Ons Onderwijs 2032. However, and for these reasons, the 
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difference between their roles and those of the account managers has now started 

to blur. In addition, schools struggle to support many ‘deep conversations’ at any 

one time and therefore having two officers from the same organisation conducting 

broadly similar discussions undermines the capacity of schools to do either 

effectively. 

 

 

Recommendations: 

To address the issues that have arisen, the following recommendations are made: 

· Schools should be able to decide which art form they wish to focus on in the 

Basispakket, and who the supplier should be. To achieve this, the funding should 

not be directly offered to the three music institutions, The Amsterdam Music 

School, Aslan and Leerorkest. Instead music providers should be paid according to 

the number of schools who choose to access their programmes. It is recognised 

that many schools - and others who have commented such as the Arts Council of 

Amsterdam, the Kwaliteitsraad and the Maurice Amado Foundation have also 

recommended - that the current system still needs time to embed. However, 

changing the way in which a music teacher is paid, is not changing the system. It 

should be possible to minimize the bureaucratic impact, especially for schools who 

wish to continue with their current provider.  Overall, however, this change would 

simplify the system. 

 

· The role of the ‘experts’ within Mocca should be discontinued. The ‘account 

managers’ should continue to work with schools, with a focus now on challenging 

them even more deeply and raising their aspirations and ambitions. With the 

discontinuation of the ‘experts’ a review should establish whether the number of 

‘account managers’ should be increased particularly as their role within each 

school expands.  It should be noted that currently there are only 4 full time 

‘account managers’ for primary schools and just over 4 full time equivalent 

‘experts’. This means that every ‘account manager’ is responsible for about 80 

schools. To fulfil the expectations of this role, particularly in the light of the 

recommendations in this report, more ‘account managers’ would be logical.  If it 

was decided to increase the number of ‘account managers’ then the current 

‘experts’ have the experience and knowledge to play this role and could be 

redeployed as ‘account managers’ to good effect. This would simplify the system. 

 

· If this new structure for the support of the Basispakket was adopted, there would 

no longer be the need for a group of cultural education institutions to be retained 

by the city for funding, as has been proposed in the Hoofdlijnen 2017-2020. 

Instead, the Amsterdam Music School, Aslan and Leerorkest would become the 
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responsibility of the AFK. If it was thought that the  Amsterdam Music School, 

because of its size, was too big, then it could join the list of 21 institutions already 

retained by the city for direct funding, so could Mocca. This would simplify the 

system. 

 

· The City should explore how the current support for an arts teacher (worth €12 per 

pupil) can be combined in planning terms with the voucher funding (worth €20 per 

pupil) so that schools are encouraged to plan holistically for cultural education 

provision in their schools. This would also enable the schools to think more 

constructively about how to align their plans with Ons Onderwijs 2032. It would 

also simplify systems in the city. 

 

· It is also important that the three funding allocations (voucher money, art teacher 

money, and Basispakket music money is administered in such a way that a total 

picture of which cultural institutions and which art forms are benefitting is always 

publically available. With improvements to the current system of coding funding, 

this would ensure that everyone has a clear view of who is benefitting from the 

system, and how the schools are using the opportunities. 

 

· The speed with which these recommendations are implemented, if accepted, is a 

question for the City to decide. 

 

 

6. Cultural Education, children and young people 

 

This research provided an opportunity to consult with several groups of young people in 

Amsterdam. These included children from primary school and young people in secondary 

education, as well as covering both in-school and out-of-school locations. Overall the 

numbers involved were small, and so it is impossible to establish how representative their 

views were of children and young people in Amsterdam more generally, but they did 

illustrate some themes which can be verified or raised concerns which warrant further 

study. The main themes which emerged from the conversations were as follows: 

 

· Meetings with the OIS as part of this research revealed that there have been 

significant changes in the population demographic in Amsterdam in recent years. 

There has been a significant change in the number of well-educated, more affluent 

families of European origin, choosing to stay and bring up their families in 

Amsterdam. Their numbers are swelled by highly educated young professionals from 

across Europe continuing to move and to take up employment in the city. Their 

numbers are expected to continue to grow. The consequence of these changes in 
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populations can be seen in the pressure on housing and the changes in the 

demographics of schools. The competition from well paid, well-educated adults for 

housing in the city has forced up the price of housing. For those less affluent, this is 

making it harder for them to remain in the City, particularly at the point when they 

have children and seek suitable family accommodation. This in turn can be seen in 

the demographics of schools, with many schools which had previously 

predominantly educated children from poorer non-European backgrounds now 

finding their populations consisting mainly of the children of well-educated 

Europeans. Some children consulted illustrated this powerfully. They spoke several 

languages, engaged in a wide range of extra-curricula activities and presented as 

confident, articulate and talented young people. The children were typical of those 

whose parents have degrees in the extensive range of out-of-school cultural 

activities in which they were engaged. However, research in England has tended to 

show that the children who do the most have the greatest appetite to do more. In a 

City whose cultural education strategy is very supply led, this poses a risk as these 

super-active kids consume almost every new opportunity on offer. As the City’s 

ambition is to distribute the cultural opportunities equitably across all the City’s 

children and young people, it should be a priority of their cultural education strategy 

to ensure that they keep a strong control on supply to ensure that new opportunities 

do not disproportionately benefit the children of the most affluent and well-

educated.  

 

· For the city it is important to consider how demand can be stimulated in the 

population least likely to participate, those from the poorer and least-educated 

backgrounds. One of the biggest challenges in a child benefitting for a visit to an arts 

or cultural institution, are a cultural learning-line in school, is the under-

development of what are known as executive functions of the brain. Executive 

functions, are defined as impulse control (a child's ability to stop and think before 

acting), emotional control (a child's ability to manage feelings), flexibility (a child's 

ability come up with new approaches when a plan fails), working memory (a child's 

ability to hold information and use it to complete a task), self-monitoring (a child's 

ability to keep track of and evaluate their own performance on regular tasks), 

planning and prioritizing (a child's ability to come up with and prioritise the steps 

needed to reach a goal) and task initiation (a child's ability to get started on 

something). There is a strong correlation in international research between socio-

economic status (SES) and the development of executive functions. Children with 

low SES (in other words from the poorest backgrounds) tend to have significantly 

weaker executive functions when they arrive at school. Executive functions provide 

the building blocks of learning. Without their presence in a child the first steps of 

learning, such as learning to read or learning basic maths, are very hard to achieve. 

This leads to under-performance in school, which contributes to an increasing 
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alienation for education and low self-esteem. The under- development of executive 

functions was very apparent among some of the children from the poorest 

backgrounds observed during the course of this research. This can result in 

significant behavioural problems which teachers and cultural workers struggle to 

manage effectively.  This in turns disrupts the cultural experiences making them less 

likely to result in positive learning.  This does not mean that such children should not 

be given such opportunities. On the contrary, such children probably need the 

benefits of such programmes more than almost any other child. It is clear that 

cultural experiences can have a major positive impact on the development of 

executive functions of the brain, but to do so, they must be very carefully designed 

to ensure that the benefit is delivered. For this reason, more attention needs to be 

given to the design of the learning experience to ensure that they are designed 

specifically to meet the needs of children. Where social, emotional and behavioural 

issues are dominant a different approach is needed. 

 

· The challenges of stimulating demand for cultural activities were well illustrated by a 

conversation with young adults at the PIT. These are among some of the most 

talented and culturally active young people in the City, and the discussion provided 

an opportunity to explore how their interest in culture and the arts were stimulated. 

It was very apparent that curiosity, a deep imagination, discipline and resilience pre-

dated their engagement and involvement in arts and cultural activity. This is not to 

argue that there is no point to introducing young people to culture and the arts 

through schools. School is where all children are and the easiest place to find them. 

However, it does demonstrate that without the development of an inner motivation 

among children and young people, achieved by developing their curiosity and 

imagination and building their discipline and resilience, they will not engage properly 

in the cultural experience, and it is unlikely to have a lasting impact. Therefore the 

priority of the cultural education system should be on developing their curiosity, a 

deep imagination, discipline, resilience and the ability to collaborate. 

 

· How this could be achieved was clear from a discussion with a number of group 4 

children in one of the primary schools visited. The children were asked about any 

recent cultural visits they had made and they chose to talk about a recent trip to the 

Rembrandt House Museum. In other cases where children of this age were asked to 

describe what they had learnt and enjoyed about a trip, the children are able to 

remember a few key features of the trip, but this aspect of the conversation rarely 

lasted more than a few minutes. In the case of the children from this school, they 

talked for about 45 minutes about the visit. Deeply impressed by the quality and 

depth of learning that children had experienced during this visit, the school director 

was asked why it had been such a powerful encounter. The school director explained 

that this group of children were pursuing an enquiry-based curriculum. While the 
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morning lessons at school followed the traditional pattern, in the afternoons the 

children worked together with their teacher to design their own curriculum which 

followed lines of enquiry the children themselves had determined. The visit to the 

Rembrandt House Museum had originated in the afternoon classes. This meant that 

rather than being informed that there was to be a visit to the Museum, and being 

told why this might be interesting, the children had chosen to visit the Museum as 

part of a wider line of enquiry that they had chosen and which reflected their own 

interests and understandings. This illustrates well the point that the impact of 

cultural experiences is greatest when the pedagogy changes from transmissive 

mode, to one of learning partnership, and where the focus is on ensuring that the 

children are given the opportunity to stop and think before acting, to come up with 

their own approaches, to hold information and use it to complete a task, to keep 

track of and evaluate their own performance, to prioritise the steps needed to reach 

– all the skills associated with executive functions of the brain. 

 

· Finally, the conversations with teenagers from non-European backgrounds 

highlighted another significant concern. It was a feature of the discussions that took 

place with teenagers during the preparation of CCE’s previous report on cultural 

education for the City of Amsterdam in 2011 that the young people spoke very 

positively about Amsterdam. The conversations during this most recent research 

painted a different picture. With one group of teenagers from non-European 

backgrounds, all of whom were preparing for university, the majority spoke of 

leaving Amsterdam on graduation to return to their countries of origin. Another 

group of teenagers were asked whether they felt safe in Amsterdam. The majority of 

the boys said no, the majority of the girls said sometimes. Not one felt completely 

safe. It is important to note that these were not statistically significant samples, and 

hence there is a danger that such views do not accurately represent the views of the 

majority of teenagers from non-white European backgrounds living in Amsterdam. 

However, the majority of adults spoken to felt that there had been a change in the 

atmosphere in the City in recent years, and that this had been at the expense of 

young people from Muslim backgrounds. This issue needs to be explored further 

with young people in the city. It is an issue of culture and identity, and how different 

cultures and identities can live together safely and with tolerance. It is therefore an 

issue of culture and education and should be seen as a priority to be addressed 

through the City’s cultural education strategies. 

 

Recommendations: 

It is clear the children and young people in Amsterdam have constructive and important 

things to say about the development of cultural education strategies and should be more 
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involved in the formulation of City policies. Mocca’s recent survey of 200 young people 

(Kindercultuurmonitor) will contribute to this debate. To develop this further the 

following recommendations are made:  

· The cultural strategies developed by schools should be discussed with the children 

and young people in those schools. The best schools do this already. It is for 

schools to determine how to manage these discussions, but Mocca should be able 

to advise them on the alternatives which exist. The results of such consultations 

should be summarised in their cultural strategies. On an annual basis, Mocca 

should review these and prepare a separate report for the city, summarising what 

young people are saying. 

 

· In addition, a more in depth consultation with a smaller group of demographically 

representative young people should take place each year. It is proposed that young 

people at the PIT should lead this consultation, and are funded to carry out this 

research. The format for such consultations should be based on a series of events 

in different locations in the city and targeted at different age-ranges. These should 

be designed carefully and imaginatively to ensure that the young people 

participating are supported to engage meaningfully in the discussion. 

 

· Finally, the OIS should be enabled to carry out annual tracking of attitudes towards 

Amsterdam and Holland among teenagers. This would include patterns of 

engagement in cultural activities. 

 

 

 

7. Cultural Education and Quality 

 

There has been a great deal of international discussion and research about quality in 

cultural education in recent years. The Quality Now! Conference held in Amsterdam on 12 – 

14 February 2014, made a significant contribution to international understanding. At this 

conference, Dr Ernst Wagner, UNESCO Chair co-ordinator at the Friedrich Alexander 

University of Erlangen, Nuremberg presented a useful summary of the quality indicators. 

With some additions, these can be summarised as follows. 

 

In assessing the quality of a cultural education programme, one should consider a range of 

indicators. These fall into three main categories; the input qualities, the process qualities 

and the output qualities. Within each category the following should be evaluated: 
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Not every indicator will be relevant to every project, but they provide a framework through 

which programmes can be consistently evaluated. What is clear is that quality improves 

when participants use the framework to plan and evaluate their work. This takes time, and 

the conclusions should be reported. Once these indicators are owned and used by those 

designing, participating and evaluating programmes, they will provide a rich and improving 

understanding of the work being delivered. 

 

Now that Mocca’s account managers have almost completed the process of ensuring that 

every school has a cultural strategy, their focus should shift to the evaluation of quality. 

Hence, their work with each school should be to assess the quality of the programmes being 

delivered, using the matrix above, developed and adapted as appropriate for Amsterdam, 

and using the findings to determine with the school what should happen next. This will 

ensure that there is an appropriate quality cycle in the process. These findings would 

naturally be summarised in the school’s cultural education strategy and give a clearer 

indication of the quality of the programmes being delivered. 

 

In addition, it has now agreed that school inspectors will assess the cultural programmes of 

schools as part of their regular inspections. Inspectors should use the same framework. This 

will ensure that a system for quality evaluation which is largely based on self-assessment 

will be objectively assessed on a regular basis by school inspectors. 
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8. Summary of answers to the questions in the brief 

 

8.1. How can Amsterdam improve the set-up of active mediation between schools and 

cultural institutions, aimed at developing dialogue-driven programmes? 

 

• The cultural institutions should show more restraint in developing cultural 

education programmes for children and young people. The current system is not 

working because the market has been flooded. 

• The City should be clear that the priority for the cultural sector is to develop 

programmes which focus on the personal development of pupils, which reach 

deeply inside them to inspire, develop and motivate children. The programmes 

should respond to their interests, needs and aspirations, while showing clear 

leadership in challenging young people and broadening their horizons. Less but 

deeper should be a guiding maxim. 

• In this context, the priority should be to explore how the cultural sector can help 

with the implementation of the Ons Onderwijs 2032 report, whose ambitions are 

similar to those of the cultural sector. 

• Every cultural institution, committed to cultural education for children and young 

people, should be invited to form a special but deep relationship with at least a 

single school. Mocca should administer this scheme. 

• Statistics regarding the use of vouchers, attendances at cultural institutions etc 

should be published annually so that the system is more transparent and debate 

about its future is based on the available facts. 

• The cultural strategies of every school should be published and available to the 

cultural sector so that cultural institutions and artists can see what schools are 

aspiring to achieve. 

• A programme of professional development for teachers, cultural institutions and 

artists should be developed to improve understanding of the opportunities that 

cultural institutions provide and the needs of schools, children and young people. 

 

8.2. What is needed from schools and cultural institutions/artists to achieve this?  

 

• To participate fully in the opportunities provided by the recommendations 

contained in this report, in particular showing restraint, cultural institutions and 

artists need to focus their offers on Ons Onderwijs 2032.  

• Every cultural institution, committed to cultural education for children and young 

people, should be invited to form a special but deep relationship with at least a 

single school. 
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8.3. How can we match the broad supply offered by cultural institutions with the schools’ 

demand? Which functions need to be filled? Service point, helpdesk, independent 

advice, development function? How to share best practices?  

 

• No new structures or functions are proposed. In fact the focus of the report is on 

simplifying the existing systems. 

 

• No evidence could be found that, in terms of the voucher system and 

attendances at venues, the supply by cultural institutions is not meeting the 

needs of schools. There is clear evidence that there is too much supply, and that 

individual institutions and sub-sectors would like to provide a greater proportion 

of the school demand. 

 

• In the case of the Basispakket, the system needs to be changed to give schools 

more control over the art forms they develop and the providers they chose to 

work with. 

 

• It is not recommended that new service points etc are introduced. There is a 

wide variety of ways in which schools can engage, including institutions like the 

SEP which also offer more intense advice and development functions. If schools 

want more advice and development the current range of institutions are able to 

meet these needs. 

 

8.4. What would be advisable forms of organisation that could serve primary, special needs 

and secondary education?  

 

• It is not recommended that new forms of organisations are created to serve 

primary, special needs and secondary education. There already exists a wide 

range of organisations with specialisms in each area. To create more brokers 

would make the system even more difficult for schools to navigate. 

 

• However, the sector specific clusters, such as those in film, literature, theatre 

and music are valuable should continue as they are playing a valuable role. 

 

8.5. What would be advisable forms of organisation that could serve individual artists as 

well as Cultural institutions?  

 

• As can be seen, the proportion of funding from the voucher scheme being 

accessed by individual artists is reasonably stable year-on-year. When presented 
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with the figures during this research process no one argued that the proportion 

is not reasonable and appropriate. 

 

• Giving schools more control over the Basispakket funding will ensure that 

individual artists are able to compete to provide these services to schools and 

will therefore create more opportunities for them. 

 

• The sub-sector clusters, such as those in film, literature, music and theatre 

should also take into account the needs and ambitions of individual artists. 

 

• The publishing of the cultural strategies of every school will enable artists to see 

more clearly which schools are most likely to be receptive to an approach and 

therefore make the market more accessible to them. 

  

8.6. What role should Mocca play in all of this?  

 

• Now that Mocca have almost completed the task of ensuring all schools have a 

cultural strategy, the focus of the work of account managers should more clearly 

focus on enhancing the quality of the programmes and aspirations of children, 

young people and schools. 

 

• A separate role of ‘expert’ in Mocca is unnecessary and doubles the number of 

relationships schools need to maintain with Mocca. However, new 

responsibilities for Mocca’s account managers outlined in this report, such as an 

increasing focus on quality, will require staffing levels to be re-evaluated as it is 

likely that more account managers will be needed. 

 

• Mocca should provide a summary each year of the views of children and young 

people, drawn from the cultural strategies of schools. 

 

• Mocca should administer the allocation of individual cultural institutions to 

individual schools. 

 

 

8.7.  How can we judge the quality of cultural education programmes, both on the supply 

side and on the side of the schools? 

 

• Mocca should develop a common matrix for the evaluation of quality. Specific 

proposals for the matrix are contained within this report. 
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• The matrix should be used in conversations between account managers and 

schools to assess the quality of the work and shape the development of the 

future strategy of the school. 

 

• School inspectors should also use the matrix as the basis of their assessment of 

the quality of the cultural education offer in the schools the visit. 

 

 

  



Schooljaar

APPENDIX 1
Schooljaar Schooljaar

Begunstigde 2012-2013 Begunstigde 2013-2014 Begunstigde 2014-2015

1 Muziekschool Amsterdam 114.930,29€       Muziekschool Amsterdam 109.151,00€   Muziekschool Amsterdam 146.408,71€    
2 Stg Educatieve Projecten (SEP) 98.876,07€         Stg Jeugdtheater Amsterdam De Krakeling80.957,83€     Stg Educatieve Projecten (SEP) 71.375,77€      
3 Stg Jeugdtheater Amsterdam De Krakeling61.076,58€         Stg Educatieve Projecten (SEP) 96.135,73€     Stg Jeugdtheater Amsterdam De Krakeling55.570,20€      
4 Tropenmuseum 39.533,07€         Stg Leerorkest 59.227,50€     Stg Leerorkest 52.932,69€      
5 Stg Theatraal IJburg 32.532,22€         Stg Kers 43.040,00€     Stg Kers 50.086,00€      
6 Stg Kers 28.295,00€         Aslan Muziekcentrum 42.081,39€     Aslan Muziekcentrum 33.961,10€      
7 Stg JAM 24.131,25€         Tropenmuseum 29.159,98€     Stg JAM 26.928,33€      
8 Stg Krater Theater 23.889,00€         Stg JAM 22.925,02€     Het Concertgebouw BV 25.060,00€      
9 Het Concertgebouw BV 23.179,57€         Het Concertgebouw BV 22.060,00€     Stg Stadsschouwburg Amsterdam 19.594,00€      

10 Aslan Muziekcentrum 22.246,54€         Stg Krater Theater 21.719,82€     OBA Openbare Bibliotheek Amsterdam 16.000,48€      
11 Muziekschool Amsterdam-Noord 16.197,50€         Stg Stadsschouwburg Amsterdam 18.620,00€     School der Poezie 15.805,00€      
12 Stg De Meervaart 16.167,34€         Muziekschool Amsterdam-Noord 18.364,80€     Nationaal Museum v Wereldculturen 15.736,50€      
13 Stg Taalvorming 15.993,70€         Stg Taalvorming 17.067,50€     Muziekcentrum Zuidoost 15.326,81€      
14 School der Poezie 14.423,00€         Circus Elleboog 16.781,35€     Stg Educatieorkest 15.325,04€      
15 Artis 13.877,22€         Artis 13.740,00€     Stg De Meervaart 14.712,00€      
16 Podium Mozaiek 13.638,51€         OBA Openbare Bibliotheek Amsterdam 12.178,50€     Artis 14.697,00€      
17 Stg Stadsschouwburg Amsterdam 13.194,60€         Stg Kunstgrens 11.894,50€     Stg Taalvorming 12.951,50€      
18 OBA Openbare Bibliotheek Amsterdam 12.305,00€         Stg De Meervaart 11.287,00€     Verhalenfabriek Amsterdam 12.915,00€      
19 Stg Cinekid Amsterdam 10.378,43€         Van Gogh Museum 10.495,00€     Stg Bekijk 't 11.933,00€      
20 Stg MEMO 9.522,50€           FOAM 10.242,50€     Amsterdam Museum 11.885,25€      
21 Amsterdamse Jeugdtheaterschool 9.383,00€           Van Engelenburg Theaterproductie 10.101,66€     Stg Stedelijk Museum Amsterdam 11.545,00€      
22 Circus Elleboog 9.215,32€           School der Poezie 10.065,28€     Podium Mozaiek 11.402,00€      
23 Stg Stedelijk Museum Amsterdam 8.675,00€           Amsterdam Museum 9.647,50€       Stg Lijm-Lab / Lijm-Kinderkunstprojecten11.322,00€      
24 Stg Rozentheater 8.421,50€           Podium Mozaiek 8.929,50€       Het Scheepvaartmuseum 10.845,06€      
25 Stg Leerorkest 8.344,00€           Stg Cinekid Amsterdam 8.614,93€       Stg Krater Theater 10.512,00€      
26 Theatergroep Werktuig 8.280,00€           NanzDanz 8.538,75€       Van Gogh Museum 10.305,00€      
27 Muziekcentrum Zuidoost 7.908,00€           Stg Het OnderwijsCircus 8.464,23€       Stg Cinekid Amsterdam 10.114,25€      
28 Het Scheepvaartmuseum 6.518,01€           Grafisch Werkcentrum Amsterdam 8.284,20€       Muziekschool Amsterdam-Noord 9.734,00€        
29 De Toneelmakerij 6.514,50€           De Toneelmakerij 7.991,00€       Nationale Opera & Ballet 9.526,00€        
30 Grafisch Werkcentrum Amsterdam 6.047,20€           Muziekcentrum Zuidoost 7.615,00€       Stg Wijsneus 7.185,00€        
31 Stg Samba Salad 5.408,76€           Stg Stedelijk Museum Amsterdam 6.865,00€       Amsterdamse Jeugdtheaterschool 7.159,00€        
32 Stg Bekijk 't 5.366,00€           Verhalenfabriek Amsterdam 6.800,00€       De Toneelmakerij 6.857,68€        
33 Stg Dans in School 5.360,00€           Amsterdamse Jeugdtheaterschool 6.535,00€       Stg Samba Salad 6.755,89€        
34 NEMO Science Center 5.180,50€           St. de kunstbrigade op School 6.435,00€       Muziekgebouw aan het IJ 6.540,90€        
35 Stg Kristal 4.816,18€           Stg De Schoolschrijver 6.300,00€       Stg De Schoolschrijver 6.400,00€        
36 Amsterdam Museum 4.725,00€           Het Scheepvaartmuseum 6.210,00€       Stg Bijlmer Parktheater 6.174,50€        
37 Stg Ned. Philharmonisch Orkest 4.606,75€           Stg Memorabele Momenten 6.149,10€       Eye Film BV 6.028,26€        
38 Schrijvers School Samenleving 4.559,04€           Eye Film BV 5.887,77€       Van Engelenburg Theaterproductie 5.862,73€        
39 NanzDanz 4.408,75€           Muziekgebouw aan het IJ 5.815,50€       Grafisch Werkcentrum Amsterdam 5.701,23€        
40 Het Verteltheater 4.302,54€           Schrijvers School Samenleving 5.159,00€       Stg Kunstgrens 4.510,00€        
41 ZEP Projecten 4.157,00€           Hortus Botanicus Amsterdam 3.915,00€       Cultura Nederland 4.279,71€        
42 Stg Muzenis 4.145,00€           Stg De Frisse Blik 3.745,00€       IDFA AMSTERDAM 3.915,00€        
43 Dienst Maatschappelijke Ontwikkeling DMO 4.112,51€           Stg Educatieorkest 3.519,20€       Schrijvers School Samenleving 3.898,00€        
44 Stg M-Lab 3.840,00€           Stg Dans in School 3.340,00€       Stg Memorabele Momenten 3.703,51€        
45 Stg Munganga 3.703,00€           Muziekcentrum Noord 2.875,80€       NanzDanz 3.508,75€        
46 Eye Film BV 3.542,25€           Stg Lijm-Lab / Lijm-Kinderkunstprojecten2.760,00€       Het Verteltheater 3.127,00€        
47 WG Kunst 3.525,00€           IDFA AMSTERDAM 2.756,50€       WG Kunst 3.080,00€        
48 Het Muziektheater Amsterdam 3.379,00€           NEMO Science Center 2.709,02€       NEMO Science Center 2.860,02€        
49 Stg Kunstgrens 3.230,00€           Stg M-Lab 2.458,00€       Jaap Eden Ijsbaan 2.678,62€        
50 FOAM 3.044,08€           Poldertheater 2.450,00€       Stg Munganga 2.565,20€        
51 Stg De Schoolschrijver 3.000,00€           Stg Kunst Grens 2.300,00€       Stg Het OnderwijsCircus 2.495,75€        
52 Archeon Novum 2.973,43€           Corpus Experience Beheer BV 2.150,00€       Stg Rijksmuseum Muiderslot 2.480,50€        
53 Water, Land & Dijken 2.550,00€           Nationaal Museum v Wereldculturen 2.020,00€       Water, Land & Dijken 2.400,00€        
54 Van Gogh Museum 2.436,34€           Don't hit Mama 2.000,00€       Stg Dans in School 2.263,97€        
55 Stg Rast 2.364,00€           Stg Bijlmer Parktheater 1.925,00€       Hortus Botanicus Amsterdam 2.261,50€        
56 Hortus Botanicus Amsterdam 2.335,00€           Stg Rijksmuseum Zuiderzeemuseum 1.879,25€       Nederlands Openlucht Museum 2.242,50€        
57 MOCCA 2.201,00€           WG Kunst 1.800,00€       FOAM 2.220,00€        
58 Muziekgebouw aan het IJ 2.160,00€           Water, Land & Dijken 1.650,00€       Stg Verzetsmuseum 2.215,00€        
59 Tisanka 2.125,00€           Het Verteltheater 1.627,63€       Archeon Novum 2.162,99€        
60 Stg NedPho 2.040,50€           Dienst Maatschappelijke Ontwikkeling DMO1.537,25€       Poldertheater 2.091,00€        
61 Corpus Experience Beheer BV 1.911,75€           Het Muziektheater Amsterdam 1.469,00€       Circus Elleboog 1.982,92€        
62 Stg Danstheater AYA 1.910,00€           Stg Theater Bellevue 1.350,00€       Stg Joods Historisch Museum 1.924,01€        
63 Het Werktheater 1.818,03€           Het Werktheater 1.331,00€       Rijksmuseum Amsterdam 1.725,00€        
64 Stg Kunst Grens 1.800,00€           Djembe Drame VOF 1.323,00€       Stg Theater Bellevue 1.690,00€        
65 Stg De Rode Loper 1.780,00€           Stg Cobra Museum 1.315,00€       Stg Amsterdamse Cello Biennale 1.500,00€        
66 Stg Joods Historisch Museum 1.642,00€           Nationale Opera & Ballet 1.280,00€       Dansmakers 1.484,00€        
67 IDFA AMSTERDAM 1.591,50€           Stg Rembrandthuis 1.270,00€       Stg Ned. Philharmonisch Orkest 1.441,60€        
68 Schooltheater Westerpark 1.470,00€           Stg Joods Historisch Museum 1.235,00€       Stg NedPho 1.272,00€        
69 Nationale Opera & Ballet 1.360,00€           Nederlands Openlucht Museum 1.223,70€       Meesters in Muziek 1.249,00€        
70 Van Engelenburg Theaterproductie 1.325,84€           KG&Rolf 1.110,48€       Stg Cobra Museum 1.236,00€        
71 Schooltheater West 1.280,00€           Stg Muzenis 1.000,00€       Amstelveens Poppentheater 1.193,28€        
72 Ned. Instituut v Beeld en Geluid 1.240,00€           Stg Sahara Dance 915,00€          Stg Het Balletorkest Amsterdam 1.131,55€        
73 The Amsterdam Dungeon 1.208,00€           Anne Frank Stichting 873,45€          Persmuseum Amsterdam 1.061,00€        



74 Verhalenfabriek Amsterdam 1.150,00€           Stg Ned. Philharmonisch Orkest 848,00€          Ons Lieve Heer op Solder 1.000,00€        
75 Stg Amsterdamse Cello Biennale 1.060,00€           Meesters in Muziek 830,00€          Stg Beeldend Onderwijs 967,00€           
76 Stg Lijm-Lab / Lijm-Kinderkunstprojecten 951,80€              Stg Munganga 800,00€          Tropenmuseum 921,00€           
77 Jaap Eden Ijsbaan 916,37€              Stg Holland Symfonia 772,74€          Bijbels Museum 900,00€           
78 Stg Rijksmuseum Muiderslot 767,00€              Space Expo 772,00€          Dienst Maatschappelijke Ontwikkeling DMO893,90€           
79 Djembe Drame VOF 725,00€              Stg Theatraal IJburg 700,00€          Ned. Instituut v Beeld en Geluid 790,00€           
80 Bijbels Museum 650,00€              Stg Hermitage a/d Amstel 679,00€          Anne Frank Stichting 758,60€           
81 Stg IJ Producties 650,00€              Cultura Nederland 637,50€          Amsterdams Grafisch Atelier 743,75€           
82 Stg Beeldend Onderwijs 600,00€              Stg Beeldend Onderwijs 600,00€          Jam-Tastic 707,50€           
83 Stg Jeugdtheaterschool Zuidoost 885,00€              Stg MC 599,90€          Stg Theatraal IJburg 600,00€           
84 Stg Cobra Museum 501,50€              Amsterdams Grafisch Atelier 583,75€          Stg Muzenis 565,00€           
85 Stg Solid Ground 480,00€              Stg Verzetsmuseum 577,50€          Stg De Frisse Blik 495,00€           
86 Naturalis 454,00€              Stg Bekijk 't 557,00€          Space Expo 483,00€           
87 Stg Wijsneus 432,00€              ARCAM 550,00€          Museum Het Schip 453,75€           
88 Persmuseum Amsterdam 391,84€              Stg Danstheater AYA 530,00€          ARCAM 400,00€           
89 Stg Rembrandthuis 330,00€              Schooltheater West 500,00€          The Amsterdam Dungeon 399,50€           
90 Rijksmuseum voor Volkenkunde 325,00€              Nationaal museum v W. te Leiden 436,00€          Herinneringscentrum Kamp Westerbork 390,00€           
91 Meesters in Muziek 297,00€              Amsterdamse Bos 414,95€          Stg Rembrandthuis 350,00€           
92 Anne Frank Stichting 234,50€              Kinderboerderij Brinkie 413,00€          Tisanka 350,00€           
93 Boerhaave Museum 189,50€              DelaMar Theater 377,25€          Don't hit Mama 300,00€           
94 CBK Zuidoost 176,28€              Archeon Novum 334,98€          Young Crowds BV 280,44€           
95 Herinneringscentrum Kamp Westerbork 160,00€              Naturalis 322,00€          Holland Baroque Society 265,00€           
96 Stg Rijksmuseum Zuiderzeemuseum 116,00€              Bijbels Museum 300,00€          Stg Museum Amstelkring 200,00€           
97 Amstelveens Poppentheater -€                    Stg Museum Amstelkring 296,00€          Schooltheater West 185,00€           
98 Amsterdams Grafisch Atelier -€                    Stg Rast 253,00€          Kinderboerderij Brinkie 136,00€           
99 Amsterdamse Bos -€                    Stg Jeugdtheaterschool Zuidoost 225,00€          Het Muziektheater Amsterdam 75,00€             

100 ARCAM -€                    Nationaal Toneel 165,00€          Amsterdamse Bos -€                
101 Cultura Nederland -€                    Stg NedPho 159,00€          Boerhaave Museum -€                
102 Dansmakers -€                    Tassenmuseum Hendrikje 146,00€          CBK Zuidoost -€                
103 DelaMar Theater -€                    Herinneringscentrum Kamp Westerbork 100,00€          Corpus Experience Beheer BV -€                
104 Don't hit Mama -€                    Rijksmuseum Amsterdam 100,00€          DelaMar Theater -€                
105 Holland Baroque Society -€                    Rijksmuseum voor Volkenkunde 75,00€            Djembe Drame VOF -€                
106 Jam-Tastic -€                    Stg MEMO 75,00€            Het Werktheater -€                
107 KG&Rolf -€                    ZEP Projecten 67,56€            KG&Rolf -€                
108 Kinderboerderij Brinkie -€                    Stg Rozentheater 48,40€            MOCCA -€                
109 Museum Het Schip -€                    Amstelveens Poppentheater -€                Muziekcentrum Noord -€                
110 Muziekcentrum Noord -€                    Boerhaave Museum -€                Nationaal museum v W. te Leiden -€                
111 Nationaal museum v W. te Leiden -€                    CBK Zuidoost -€                Nationaal Toneel -€                
112 Nationaal Museum v Wereldculturen -€                    Dansmakers -€                Naturalis -€                
113 Nationaal Toneel -€                    Holland Baroque Society -€                Rijksmuseum voor Volkenkunde -€                
114 Nederlands Openlucht Museum -€                    Jaap Eden Ijsbaan -€                Schooltheater Westerpark -€                
115 Ons Lieve Heer op Solder -€                    Jam-Tastic -€                St. de kunstbrigade op School -€                
116 Poldertheater -€                    MOCCA -€                Stg Danstheater AYA -€                
117 Rijksmuseum Amsterdam -€                    Museum Het Schip -€                Stg De Rode Loper -€                
118 Space Expo -€                    Ned. Instituut v Beeld en Geluid -€                Stg Hermitage a/d Amstel -€                
119 St. de kunstbrigade op School -€                    Ons Lieve Heer op Solder -€                Stg Holland Symfonia -€                
120 Stg Bijlmer Parktheater -€                    Persmuseum Amsterdam -€                Stg IJ Producties -€                
121 Stg De Frisse Blik -€                    Schooltheater Westerpark -€                Stg Jeugdtheaterschool Zuidoost -€                
122 Stg Educatieorkest -€                    Stg Amsterdamse Cello Biennale -€                Stg Kristal -€                
123 Stg Hermitage a/d Amstel -€                    Stg De Rode Loper -€                Stg Kunst Grens -€                
124 Stg Het Balletorkest Amsterdam -€                    Stg Het Balletorkest Amsterdam -€                Stg MC -€                
125 Stg Het OnderwijsCircus -€                    Stg IJ Producties -€                Stg MEMO -€                
126 Stg Holland Symfonia -€                    Stg Kristal -€                Stg M-Lab -€                
127 Stg MC -€                    Stg Rijksmuseum Muiderslot -€                Stg Rast -€                
128 Stg Memorabele Momenten -€                    Stg Samba Salad -€                Stg Rijksmuseum Zuiderzeemuseum -€                
129 Stg Museum Amstelkring -€                    Stg Solid Ground -€                Stg Rozentheater -€                
130 Stg Sahara Dance -€                    Stg Wijsneus -€                Stg Sahara Dance -€                
131 Stg Theater Bellevue -€                    The Amsterdam Dungeon -€                Stg Solid Ground -€                
132 Stg Verzetsmuseum -€                    Theatergroep Werktuig -€                Tassenmuseum Hendrikje -€                
133 Tassenmuseum Hendrikje -€                    Tisanka -€                Theatergroep Werktuig -€                
134 Young Crowds BV -€                    Young Crowds BV -€                ZEP Projecten -€                

826.070,46€       897.496,65€   892.633,70€    



APPENDIX 2 

Plan for the Arts 2013-2016 

An insight into the progression of the focus on cultural education 2012-2014 

1. Cultural Education Activities per Discipline: 2013-2014 

THEATRE 

# OF SCHOOLS REACHED THROUGH CE ACTIVITIES 

+ 18%

# OF PUPILS PARTICIPATING IN CE ACTIVITIES 

+ 18%

MUSIC 

# OF SCHOOLS REACHED THROUGH CE ACTIVITIES

+ 15%

# OF PUPILS PARTICIPATING IN CE ACTIVITIES

- 23%

2013 2014

438 516

2013 2014

46778 55002

2013 2014

678 782

2013 2014

65395 50364



DANCE 

# OF SCHOOLS REACHED THROUGH CE ACTIVITIES

+ 29%

# OF PUPILS PARTICIPATING IN CE ACTIVITIES

+ 31%

MUSEUMS & HERITAGE 

# OF SCHOOLS REACHED THROUGH CE ACTIVITIES

+ 11%

# OF PUPILS PARTICIPATING IN CE ACTIVITIES

- 43%

VISUAL ARTS, PHOTOGRAPHY, NEW MEDIA & ARCHITECTURE  

# OF SCHOOLS REACHED THROUGH CE ACTIVITIES

- 43%
-

# OF PUPILS PARTICIPATING IN CE ACTIVITIES

- 36%

2013 2014

249 321

2013 2014

21507 28152

2013 2014

1428 1584

2013 2014

75649 43207

2013 2014

785 448

2013 2014

24363 15525



FILM 

# OF SCHOOLS REACHED THROUGH CE ACTIVITIES

+ 10%

# OF PUPILS PARTICIPATING IN CE ACTIVITIES

- 8%

LITERATURE & PUBLISHING 

# OF SCHOOLS REACHED THROUGH CE ACTIVITIES

+ 38%

# OF PUPILS PARTICIPATING IN CE ACTIVITIES

+ 36%

MULTI-DISCIPLINARY 

# OF SCHOOLS REACHED THROUGH CE ACTIVITIES

+ 72%

# OF PUPILS PARTICIPATING IN CE ACTIVITIES

+ 46%

2013 2014

405 446

2013 2014

36369 33306

2013 2014

106 147

2013 2014

10671 14515

2013 2014

62 107

2013 2014

13437 19679



CULTURAL EDUCATION 

# OF SCHOOLS REACHED THROUGH CE ACTIVITIES

+ 3%

# OF PUPILS PARTICIPATING IN CE ACTIVITIES

- 13 %

2013 2014

850 876

2013 2014

126895 109990



2. Performance of the funded Cultural Education organisations in Amsterdam: 2012-2014  

Tracked organisations*:

PRIMARY EDUCATION 

# OF LESSONS WITHIN SCHOOL

# OF PARTICIPATING PUPILS WITHIN SCHOOL

Aslan Muziekcentrum Leerorkest Amsterdam

Muziekschool Amsterdam Bekijk ‘t

de amsterdamse jeugdteJAterschool De Noorderparkkamer

De Pit Handtheater

Holy Animatie NedPho GO!

Nowhere Poldertheater

SEP Stichting Taalvorming

Tropenmuseum Junior *some organizations were not able to provide data for 
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SECUNDARY EDUCATION (VMBO) 

# OF LESSONS WITHIN SCHOOL

# OF PARTICIPATING PUPILS WITHIN SCHOOL
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PRIMARY EDUCATION 

# OF LESSONS OUTSIDE SCHOOL

# OF PARTICIPATING PUPILS OUTSIDE SCHOOL
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SECUNDARY EDUCATION 

# OF LESSONS OUTSIDE SCHOOL

# OF PARTICIPATING PUPILS OUTSIDE SCHOOL
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ADULT EDUCATION 

# OF LESSONS OUTSIDE SCHOOL

# OF PARTICIPATING PUPILS OUTSIDE SCHOOL
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APPENDIX 3  

Discussion partners Paul Collard 

 

City of Amsterdam 

Kajsa Ollongren, alderman Art & Culture 

Simone Kukenheim, alderman Education 

Olga Leijten, director Art & Culture 

Bas van Sprèw, deputy- director Art & Culture  

Marja van Nieuwkerk, senior policy advisor Art & Culture 

Martine Brinkhuis, senior policy advisor Art & Culture 

Inge de Ruijter, policy advisor Art & Culture 

Len Berghoef, senior policy advisor Art & Culture 

Araf Ahmadali, policy advisor Art & Culture 

Inez Weyermans, senior policy advisor Monuments and Archaeology  

Ellen Nusselder, senior policy advisor Education 

Michel Müller, senior policy advisor Education 

Jeroen Slot, head research and statistics 

Willem Bosveld, senior research advisor  

Lotje Cohen, senior research advisor 

 

Amsterdam Fonds voor de Kunst 

Clayde Menso, director 

Kirsten de Graaff, secretary cultural education  

 

Amsterdamse Kunstraad 

Paulette Smit, chairman commission cultural education 

Henk Visscher, member commission cultural education 

René van der Kolk, member commission cultural education 

 

Kwaliteitsraad Basispakket  

Dirk Monsma, chairman  

Gabriel Maassen, member / director a.i. Merkelbach school 

Sylvia Wiegers, member / head education and innovation SKVR 

Margriet Gersie, member / director Kunstgebouw 

Peter de Haan, member / director Cultuurbedrijf Noordoostpolder  

 

Cultural institutions 

Amsterdams Filmmenu, Ilma van de beek, school advisor  

Amsterdam Museum, Annemarie van Eekeren, head education 

Amsterdam Museum / Arcam, Irma Enklaar, project leader Groeistad 

Arcam, Astrid Toorop, business leader 

Aslan,  Levent Aslan, director 

Bekijk 't, Claudia Cuypers, office manager & project assistant 

Bijlmer Parktheater, Marion Visser, head education 

CBK Zuidoost, Annet Zondervan, director 

Cinekid, Tessa Stoke, senior producer / project leader (education & communication) 

Cultuur + Ondernemen, Theo van Adrichem, project leader Voucherbeheer Amsterdam 

De Frisse blik, Lucas Westerbeek, director  

De PIT, Maritska Witte, director 



De Rode Loper op school, Machtelt van Thiel, director 

De Rode Loper op school, Babette van Harsselaar, project leader 

De Toneelmakerij, Martien Langman, staff member art education  

EYE, Merel Gilsing, staff member education / coordinator Het Amsterdams Filmmenu 

Festival Cinema Arabe, Adel Salem, director 

FOAM, Maren Siebert , head education 

Holland Festival, Annet Lekkerkerker, business director and chairman ACI 

Imagine IC, Mila Ernst, coordinator educational projects  

Jeugdtheater De Krakeling,  Kees Blijleven, director 

Jeugdtheater de Krakeling, Hiske Dijkstra, head cultural education  

Koninklijk Concertgebouw, Anja van Keulen, head education 

Mocca, Peggy Brandon, director 

Mocca, Ben Hekkema, coordinator courses and networks MoccaAcademie 

Mocca, Jacqueline Rozema, account manager cultural institutions and education 

Mocca, Clare McGrath, account manager primary education 

Mocca, Thijs van der Vossen, account manager primary education 

Mocca, Roos Langendorff, expert  visual arts 

Mocca, Marije Visser, expert  heritage  

Mocca, Michael Hesselink, expert  music 

Mocca, Carolien Dekker, expert  music 

Muziekgebouw aan `t IJ, Anouk Diepenbroek, head education 

Muziekschool Amsterdam, Willem Smit, director 

Muziekschool Amsterdam Noord, Johan Akerboom, director 

Nationale Opera / Ballet, Mechteld van Gestel, head education, participation and programming 

NedPho, Jacco Minnaar, head education  

Openbare Bibliotheek Amsterdam, Martin Berendse, director 

Openbare Bibliotheek Amsterdam, Marij Janssen, head education and development  

Openbare Bibliotheek Amsterdam, José Remijn, staff member innovation & development 

Poldertheater, MaartenJan Hoekstra, business leader 

Poldertheater, Janwillem Slort, artistic leader 

Poldertheater, Sheila Bosman, drama teacher 

Poldertheater, Alkan Çöklü, actor/drama teacher 

Rijksmuseum, Annemiek Spronk, senior staff member education 

Scheepvaartmuseum, Gundy van Dijk, project leader education 

School der Poëzie, Ilonka Verdurmen, artistic leader 

School der Poëzie, Sarien Zijlstra, business leader 

SEP, Adriën Schilder, director 

SEP, Tom Vossenburg, chairman executive board 

Stadsschouwburg, Elze van der Steen, head education   

STEIM, Dick Rijken, director 

Stichting Taalvorming, Hieke van Til, director / senior advisor 

Theatergroep Flint / Rode Bioscoop, Nora Hulsink, staff member Production & Publicity 

Tropenmuseum, Lisa Kleeven, senior coordinator education  

Waag Society, Marleen Stikker, director  

 

Research 

Oberon, Marleen Kieft, researcher/ advisor 

Maurice Amado Foundation, Marga Wobma Helmich, researcher/ advisor 

Maurice Amado Foundation, Berit Mastenbroek, researcher/ advisor 



Paul Schnabel, chairman commission ‘Ons Onderwijs 2032’ 

 

Educational institutions and organizations  

ASKO, basisschool de St. Janschool, Dieneke Blikslager, deputy director 

ASKO, Diane Middelkoop, chairman executive board 

ASKO, Admiraal de Ruyterschool, Saskia van Caem, director 

ASKO, Admiraal de Ruyterschool, Anneluus Hiemstra, group teacher 

Basisschool ASVO, Vera Arents, team leader montessori department / member supervisory board 

Mocca 

Conservatorium van Amsterdam, Lili Schutte, coordinator Post-HBO study music education 

Openbaar Onderwijs a/d Amstel, OBS de Notenkraker, Antoinette van Zalinge, director  

Openbaar Onderwijs a/d Amstel, OBS de Notenkraker, Laura Meijer, cultural coordinator 

Openbaar Onderwijs a/d Amstel, Taco Stroo, general policy advisor  

STAIJ, IKC Laterna Magica, Jung Mi Kim, coach project bureau / in-house culture coordinator 

Stichting Amos, Roel Spits, member of the executive board primary school de Vijf Sterren 

Stichting Amos, Marco Geenen, ICT coordinator 

Stichting bijzonderwijs, SBO De Polsstok, Bart-Jan Commissaris, director  

 

Group conversations with kids and youth  
 

Participants Fablab Waag Society  

Maya Erasmus 

Leo Zhang 

Sem Solleveld 

Eline Molay 

Pablito Poye 

Kallista Bruneau 

Mano Tellegen 

 

De Einsteinsschool 

Haico van Velzen, director 

Trinette Koekkoek, group teacher 

Rachid Khelifi, music teacher 

Students of 1
st

-2
nd

 and 3
rd

-4
th

 grade 

Hajar Bakour and Jalal Sansi (students of 6
th

 grade) 

 

De Merkelbachschool 

Ariano Nieuwendam, student (4
th

 grade) 

Isana Schaap, student (4
th

 grade) 

Aicha Kacen, student (4
th

 grade) 

Dylan McFarlane, student (4
th

 grade) 

Alexander Luttens, student (4
th

 grade) 

Floor Dijkhuizen, student (6
th

 grade) 

Boris Groot, student (7
th

 grade) 

Simona Battifoglia, student (8
th

 grade) 

Alma Perez, student (8
th

 grade) 

Ziki Bolsman, student (8
th

 grade) 

 

Comeniuslyceum 

Saro Sharif, student 



Mohit Singh, student 

Houssain Hasnai, student 

Susan Geneidi, student 

Amal Abd el-Rahman, student 

Merve Acar, student 

Jaap Hage, teacher 

 

Narcis Querido School (7
th

 grade) 

Jordis Kramer, student 

Mohammed Amine el Jaohari, student 

Ria Ji, student 

Rida Assaidi, student 

Khalid Oufafa, student 

Sahar Ayachi, student 

 

De Weekendschool and  talent dance class Bijlmer Parktheater 

Surya Nahumuri, mentor De Weekendschool 

Enver Liesdek, dance class leader 

Soedarno Pawiro Wijoto, student De Weekendschool 

Jay-Lee Markelo, student De Weekendschool 

Sarah Olaer, student De Weekendschool 

Nina Edwards, student dance class 

Djahier Neida, student dance class 

Zoe Oliander, student dance class 

Rhoda Nkrumah, student dance class 

 

Youth staff of de Pit 

Rosie Oceans  

Gaya Nahum  

Maria Bianca Lojanica   

Nikki Verhoeven 

Romee van de Ven  

Maxime Vallentin  

Sam Schwab   

Amber van Veen  

 

Zuiderlicht College  

Daan van Hooff, team leader (last three years VMBO-school) 

Students 3
th 

grade of VMBO (workshop Poldertheater) 
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