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Fjell School Project – Final Report 

1 Introduction 

This report summarises the outcomes of a project which Drammen Municipal Council 

has supported in Fjell School. It is one of four case studies in a programme designed 

by Drammen Municipal Council and managed by the research institute 

Telemarksforsking which is intended to increase the participation of children and 

young people in Drammen in cultural activities. The project was designed to explore 

the extent to which cultural interventions in formal school have an impact on 

children’s involvement in after school cultural activities. 

2 Background 

Research around the developed world consistently shows that as young people 

enter their teenage years, there is a significant decline in their participation in cultural 

activities. It is clear that a major reason for this decline is that as young people cross 

this important threshold, they not only wish to have more control over how they 

spend their leisure time, they also want a greater say in the design and management 

of those activities. 

However, research conducted by Cambridge University on behalf of CCE, has 

shown that as young people cross this threshold they also lose confidence in their 

capacity to design and manage their own activities. This is shown clearly in the chart 

below, where the horizontal axis represents which grade they are in school (grade 3, 

grade 6 etc) while the vertical axis shows how much confidence they have in their 

own capability.  
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Drammen Municipality was therefore interested in exploring the extent to which an 

intervention among children at grade 7 – in other words just as the pupils begin this 

period of transition - which is specifically designed to encourage their confidence in 

designing and leading their own cultural activities, would encourage them to engage 

in cultural activities and help them sustain their interest into their later teenage years. 

Grade 7 at Fjell School was selected for a number of reasons: 

 Firstly, the community at Fjell are statistically more likely to be non-

participants in cultural activities 

 Secondly, by choosing to work with all the pupils in Grade 7 of Fjell School, 

the project is sure to reach all the children in this year, not just those who 

volunteer to participate in after school cultural activities 

However, as the intention was to encourage pupils to pursue their cultural interests 

outside school time: 

 The project was also designed to work closely with Neon, the youth centre 

based at Fjell, which offers after school cultural activities 

 The majority of the artists working on the project would also be involved in 

Neon so that there would be a continuity of personal relations 



3 
 

 

 The art forms being introduced through the project during school hours would 

also be available at the youth centre after school hours 

In this way it was hoped that clear pathways from school into after school cultural 

activities would be established for the pupils, designed in such a way to respond to 

their own perceived needs and requirements. 

The Fjell School project used an approach developed by the international foundation 

Creativity, Culture and Education (CCE). In CCE’s Creative Partnerships 

programme, teachers are invited to identify key issues or challenges they are facing 

in their classrooms. This could be anything from speaking and listening skills in 

Grade 1, mathematics in Grade 3, history in Grade 6 or boys behaviour in the 

playground.  The teachers are then provided with specially trained artists, who work 

with them to develop a project which addresses that problem. The project is then 

implemented with the pupils.  

3 Project History 

The teachers and artists who worked on this project at Fjell School met for the first 

time 23/24 April 2014 for a two day induction and training programme led by Paul 

Collard (PC) from CCE. They then met at the school on 27 May to reflect on the 

training and to select the main themes of the project. Two days of detailed planning 

involving the artists and teachers, and again led by PC, took place from August 26- 

27. During these sessions, they agreed a detailed plan of work for the ten week 

period from 7 October until Christmas. PC then led a second planning session on 6 

January 2015 for the second ten week period of the project which ran from March 

until May. A final performance and reflection session took place on 12 May 2015. 

Additional support for the teachers and artists was provided by the Norwegian 

creative professional Pål Brekke Indregard who attended some additional planning 

meetings with the teachers and artists and provided support by telephone and email. 

The artists and teachers collaborated on delivering an extended workshop every 

Tuesday morning during the two ten week sessions of the project. The pupils and 

teachers made visits to cultural and media institutions on two other occasions. In 
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addition there was a performance in the school for the pupils by a well-known 

Norwegian rapper. 

The project was designed to deliver:  

 an increase in the number of pupils from Grade 7 visiting Neon and 

participating in cultural activities outside school 

 an improvement among the pupils in their Norwegian language skills 

 an improvement in classroom atmosphere and relations between pupils and 

teachers and pupils and pupils 

 

3.1 Parental Engagement 

Parental attitudes towards education and cultural engagement by their children has a 

powerful impact on young people’s behaviour and progress. In the case of Fjell 

School, there were historically low levels of engagement in school reflected in poor 

attendance by parents at parent-teacher evenings. There was also a lack of interest 

in the cultural opportunities being offered their children, cultural opportunities which 

were seen by many parents to be disconnected from and possibly in conflict with 

their own traditions and religion. 

For this reason, one of the first elements in the programme was the organisation by 

the pupils of a cultural evening for the parents at which the pupils would explain the 

importance of cultural activities and the parents would have the opportunity to both 

sample some of the activities themselves and to see their children perform.   

The evening began with a short introduction to all the parents by pupils as to the 

point and plan of the evening. Parents were then divided into groups and each group 

participated in three short workshops before reassembling in the main hall to eat 

food specially prepared by the children. The workshops were in dance, drumming 

and animation. The evening ended with a performance by the children comprising 

the same art forms. 
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This evening was very successful because: 

 Parents attended the evening in large numbers, with almost every pupil 

managing to bring two parents or relations. This success was largely due to 

the fact that the invitation to the parents came from the pupils who were 

determined to get a good turn out, and that the pupils were able to let the 

parents know exactly what was going to happen. CCE research defines this 

approach as a ‘low risk invitation’ which is generally very successful in getting 

good levels of attendance from parents who would otherwise not engage 

 The parents felt that they were there to support their children who were 

excited about what they were doing 

 Parents, by being able to participate in some cultural activities, were then 

better able to understand the achievement of the children when they saw 

them perform 

 Parents could see the pleasure and enjoyment that the pupils took in the 

activities and were therefore more likely to support their participation in 

cultural activities in the future 

 Pupils were able to take a leadership role with their parents 

 

3.2 Dealing with emotions 

A key issue identified by the teachers during the planning was around the emotional 

health of the children. Teachers felt that the difficult behaviour they had to deal with 

was occasioned by strong emotions among the pupils which had little opportunity for 

outlet. The second half of the first ten week period was therefore devoted to using 

the art forms to explore and express a range of emotions, which were then 

articulated in written and spoken form. The pupils visited Porthåsen and attended a 

performance at the school by the rap artist Don Martin. Both these experiences were 

used to get the pupils to write about their feelings, in poetry following the visit to 

Porthåsen and in rap following the performance by Don Martin. All of these writings 

were used to construct a final performance which Grade 7 gave to the rest of the 

school just before Christmas. 
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3.3 Being proud of Fjell 

Another key concern of the teachers was centred around the low value pupils 

appeared to place in coming from Fjell. The second ten week part of the project 

therefore focussed on providing the pupils a structure through which they could 

research and celebrate Fjell in a number of different ways. The form of a TV 

magazine programme was adopted. Pupils were divided into groups, each group 

having the opportunity to create an item for the magazine programme. Some of 

these were created before the event, in the form of short films. Some were 

performed live. The overall show was performed twice on the morning of 12 May. 

4 Meeting the objectives of the programme 

Two methods were used to evaluate the impact of the project: 

 A half day reflection session was led by PC which was attended by the 

teachers, the artists and members of the culture team from Drammen 

Municipal Council 

 45 minute workshops, led by Pål Brekke Indregard, were held with small 

groups of pupils of pupils from Grade 7. Several workshops took place to 

ensure that 69 of the 71 pupils involved in the project were directly involved in 

the interviews. The two not interviewed did not attend school on the day of the 

interviews for unrelated reasons 

 

4.1 Changes in the number of pupils from Grade 7 visiting Neon and 

participating in cultural activities  

Workers at Neon and pupils reported very significant increases in attendance at 

Neon once the project had begun in school. Workers reported that Grade 7 pupils 

were not visiting Neon before the project began, but once it started they attended in 

significant numbers. Looking through the list of names of pupils in Grade 7 workers 

at Neon and teachers estimated that over 50 of the 71 pupils had attended (around 

75%). This is similar to the attendance levels reported by the pupils where 56 of the 

69 said they had been to Neon since the project started. 



7 
 

 

The pupils were also able to report on how frequently they had attended. These 

figures were surprisingly high: 

 1-3 visits:   15 

 4-10 visits:   12 

11-20 visits:   16 

More than 20 visits: 13 

Pupils were very positive about their experience of Neon. They enjoyed the activities, 

the food, making new friends and getting homework support. Both workers at Neon 

and pupils reported that levels of attendance dropped in April and May. Pupils 

reported that this was due to lack of change in what was being offered. However, 

caution is necessary in interpreting these comments. There is normally a drop in 

visitors to Neon every year when summer and exams set in, and this year was no 

exception. The ‘offer’ at Neon is also regularly refreshed. There is every reason to 

believe that attendances will inevitably decline at this time of year. However, it is an 

important reminder that the ‘offer’ does need to be regularly revitalised. 

4.2 Improvements in the Norwegian language skills of pupils 

Although it had been agreed that the project evaluation would have access to pupil 

records of attainment in Norwegian, it turned out that no tests are taken at this point 

in the pupils’ development and so no formal records were available. 

Teachers however reported that the progress had been modest. In January, the 

teachers had been very positive about the quality of writing that they had received 

from the pupils following the visit to Porthåsen, the raps they had written after the 

visit by Don Martin and the way they wrote about feelings and emotions. However, 

progress in the second half of the project was less evident, although the teachers felt 

that the range of vocabulary the pupils had used in delivering the project was much 

richer. 
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It should also be noted that during the second half of the project, the complexity of 

creating the content and bringing together the different elements of the TV magazine 

show stretched to the limit the energy and focus of the artists and teachers. Some of 

the artists also had problems adapting their artistic practice to the academic needs of 

the pupils. As a result the connection between the project and improvements in 

Norwegian language appear to have become weaker. For this reason, improvements 

in attainment in Norwegian will not have risen as much as had been intended, and 

this may explain why it was hard to see these improvements. 

4.3 Improvements in classroom atmosphere and relations between pupils 

and teachers and pupils and pupils 

While teachers did not feel that they had changed their practice very much during the 

project, 58% of the pupils felt that there had been significant changes. The pupils felt 

teachers had enjoyed the creative activities, had become much more cheerful, more 

creative, more enthusiastic and shouted less. They were kinder and quieter, the 

majority of pupils reported. 

As far as practice is concerned, pupils reported that teachers ‘could let us do more 

stuff ourselves’, find it ‘more fun working with something real’, ‘can stop being angry 

when people don’t understand’ and enjoy ‘being able to work with more of our 

interests.’ The vocabulary that the pupils at Fjell used to describe the changes is 

remarkably similar to the vocabulary researchers report pupils use in other Creative 

Partnerships programmes as is shown in the following extract from interviews with 

pupils in England. 

Interviewer: What do you want teachers to do? 

Pupil 1: I just want to get on with my work. I want to do it myself. If the teachers are 

always helping us it’s not our work. We need to learn. 

Interviewer: So you like doing it on your own, even if you make mistakes. Is that 

OK? 
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Pupil 1: Yeah. Because why do we come to school if teachers are going to help us? 

We’ve come to school to learn, not people helping us learn.1 

What this reveals is that the Fjell programme was able to introduce into the 

classroom an approach which afforded choice, provided opportunities for self-

direction by pupils, provided feedback which is informing (helps pupils self-regulate) 

rather than corrective (demonstrates the right answer),  and which as a consequence 

enhanced intrinsic motivation and promoted feelings of autonomy and self-efficacy. 

This was central to the objective the project had, to build the feelings of competence 

within the pupils. 

Another benefit of the programme was revealed in the following exercise. The 

teachers were asked, as part of the evaluation, to divide the names of the pupils into 

three groups: 

 Those who perform well in school 

 Those who are quiet, cause little trouble, but whose progress is modest 

 And those whose behaviour or academic performance is a matter of concern 

When asked to consider which pupils got the most out of the activities, enjoyed the 

programme and contributed the most, it was very clear that the latter category had 

benefitted and contributed the most. This is a positive finding as engaging these 

pupils is a matter of priority if the overall performance of the year group is going to 

improve. 

Pupils reported more modest improvements in their inter-personal behaviour as a 

result of the project. Some had made new friends. Most had seen new aspects of 

other pupils they had not seen before. Pupils also noted that those who didn’t 

normally engage, have started to do so as a result of the project. Close to half 

reported an improvement in the overall class atmosphere. 

 

 

                                                           
1
 The Impact of Creative Partnerships on the Well-Being of Children and Young People by Ros 

McLellan, Maurice Galton, Susan Steward & Charlotte Page. CCE 2012 p88 
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4.4 Parental Engagement 

Almost all the pupils reported that their parents had attended the parents’ evening 

and that they had discussed the project with their parents. Almost half reported that 

they had talked about the project more than they normally talk about other aspects of 

school. All of those whose parents had attended the evening said that their parents 

had enjoyed the evening. Over 80% of pupils reported that their parents were 

pleased that the children had been able to participate in cultural projects in this way. 

The rest were largely indifferent, although one pupil reported that his parents were 

not happy as they felt that they should have been concentrating on ‘school work’. 

5 Summary 

The project appears to have met most of its objectives. Pupils participated in 

activities at Neon in significant numbers, the majority of parents were engaged and 

supportive, and pupils reported significant improvements in classroom practice. 

Progress in Norwegian was hard to evidence. There were clear signs however that 

the pressure to deliver the performance during the second half of the programme 

diverted teachers, artists and pupils in terms of the need to focus on Norwegian and 

pupil leadership. 


